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1900

Lesson Plans

	Elementary
	

	National

Standard:
	Standard 2: The history of students’ own community and how communities in North America varied long ago. 

K – 4: Therefore the student is able to: Describe local community life long ago including jobs, schooling, transportation, communication, religious observances and recreation.

	Objective:      
	Students will read a primary source to determine how work

has changed over time.

	Strategies:
	

	T –
	Introduces the lesson objective and leads students through a brainstorming exercise that describes the work that people do in their neighborhoods.

	T –
	Records student responses using a T chart.

	T – 

	Surveys students for ideas about what type of work was done 100 years ago in Bridgeport.

	S –
	Offer their comments and ideas.

	T – 

	Records student responses completing a T chart formation.

	T –
	Introduces Sam Liskov and an excerpt of his oral history from the Bridgeport Working: Voices from the 20th Century website.

	S –
	Form groups of 3 or 4.

	T – 

	Offers guiding questions for groups to consider as they read the excerpt.

A. What type of work did Mr. Liskov’s father do?

B. What type of equipment / supplies did Mr. Liskov’s father  

    need to do his work?

C. How is this work similar and different to the   

    work people do today?

	S-
	Read excerpt silently and then discuss the excerpts within their small group – addressing the guiding questions.

	T-
	Monitors progress and then calls all groups together to 

report out.

	S-
	Each group reports their thoughts regarding the guiding questions. (Responses might include how markets are used and recycling is done in modern communities.)

	T-
	Surveys students for understanding of the lesson’s objective and completes discussion. Directs students to written activity.

	S- 
	Write a paragraph, using information from the excerpt and their own knowledge, to describe how work has changed over time.


Name:

	Work 100 Years Ago
	Work Today

	
	


Samuel Liskov’s Oral History

Mr. Liskov was born in Bridgeport, Connecticut on March 18, 1908. In this excerpt of his history, Mr. Liskov describes the type of work his father did.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Interview with Samuel Liskov, by M. Witkowski, November 21, 1997.

MW: 
What did your father do for work when he --?

SL:
My father was a peddler. He had a horse and wagon and just as a 

great many other immigrants had and they peddled. In the summer time they would go down to Water Street where there was a big open air market and load up with whatever was available and peddle it around the streets of Bridgeport. That was in the summer. It was a seasonal business. The rest of the year I think that he picked up junk and sold it to the Jacob Brother Scrap Yard or Handleman’s. Maybe they were called rag pickers. I’m not sure. There was some term that was ascribed to these junk peddlers.

MW: 
There were probably a lot of them back then. Must have been keen competition.

SL:
Well, there were because it was something they could do. I remember that my father had a horse and wagon and we kept it in the barn in back of the house where we lived. In fact, one of my earliest recollections was across the street on State Street, between John and State Streets, there was a big open horse auction lot and once a week they would have a horse auction and if one of the peddler’s horses developed some disease or became lame or something like that, they would go to Hamilton Brothers who had a stable there. There was a row of old houses on John Street with an entrance on John and perhaps on Broad Street. It might be where the western edge of the Chase Manhattan Bank property is now. Or maybe where the old Algonquin Club was.

MW:
So your dad was lucky enough to actually be able to own his own horse.

SL:
Yes, he could look into the mouth of a horse and look over the teeth and kind of go over their legs to make sure that they were sound.

MW:
So how long did he continue that work?

SL:
Well, I don’t really know. When I was about seven years old, in 1915, my father had apparently been quite enterprising or whatever, and he was able to have a house built. It was a two family house on Taft Avenue in Bridgeport about half way down the street between Madison and Park Avenue…

Bridgeport Working: Voices from the 20th Century

1900

Lesson Plans

	Middle
	

	National

Standard:
	Standard 5: The student engages in historical issues-analysis and decision-making.

Therefore, the student is able to: Identify issues and problems in the past and analyze the interests, values, perspectives, and points of view of those involved in the situation.

	Objective:      
	Students will analyze primary source photographs and describe working conditions of local industries in the early 20th century.

	Strategies:
	

	T -
	Surveys students for examples of safe working conditions in our society today. Discussion may center on safety equipment, hours of work, age related limits of workers, etc.

Teacher leads the discussion to what work conditions may have been 100 years ago. Introduces today’s objective and lesson.

	T- 
	Break students into four groups and give directions for group analysis of historical photographs.

Distribute a packet of photographs (Child Labor, Corset Factory, Sewing Machine Factory and Locomobile Factory) along with  photo analysis sheets.

	S -
	Analyze photographs in the packets using the photo analysis sheets provided by the teacher. ( 5 minutes a photograph) Compare observations with group members.

	T -
	Calls the students together and surveys groups for their observations of working conditions in Bridgeport during the early 20th century.

	S -
	Each group reports their findings and one student from each group records their observations on the front board. Other students copy comments into their notebooks.

	T-
	Closes by surveying the class with a quick verbal review of working conditions in early 20th century Bridgeport.


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. Describe the working conditions in the early 20th century based on your analysis of the photograph.

5. How have working conditions changed since then?

6. What questions have been raised by this photograph?

Bridgeport Working: Voices from the 20th Century

1900

Lesson Plans

	Secondary
	

	National Standard:
	Era 6 – Standard 3: Students will understand the massive immigration of 1870 and how new social patterns, conflicts and ideas of national unity developed amid growing cultural diversity.

	Objective:
	Students will trace “change over time” in the life of the “New Immigrants” by interpreting the transcript of a local family.

	Strategies:
	

	T -
	Teacher reviews the “push factors” of the “New Immigrants” emphasizing the religious, economic and political factors for Eastern European Jews (Marxism, Anti-Semitism, etc.)

	T&S -
	Teacher will lead the students in a brainstorm session of “pull factors” for America and Bridgeport at the turn of the century.

	T -
	Copies of the transcript “Oral History: Sam Liskov” from the Bridgeport Working: Voices from the 20th Century website, is distributed and the teacher places the following questions on the board:

1. What has changed in the life of Sam Liskov and / or his family?

2. What has remained the same?

3. Has his life improved? Why? Why not?

4. What facts surprised you?

5. Did anything confuse you?

The teacher then reads pages 1 and 2 of the transcript aloud and models responses to questions with the students. The teacher then records responses on the board or overhead under the columns marked “Things That Changed” and “Things That Remained the Same.”



	S -
	Students will work in pairs on assigned sections (two or three pages) of the transcript (Reading, summarizing and responding to the questions.) Students then share their responses with the class.

	T -
	Teacher records changes on the board as each pair identify them.

	T&S -
	Categorize changes. (What type of things changed for the better? Why do you think this happened? What type of things changed for the worse? Why? What things never changed?

	T -
	Introduces a choice of two assessments to be completed in class.

A. Write an essay that answers the following question: In what ways does the personal and family history of Sam Liskov illustrate the challenges, opportunities and contribution of immigrants to Bridgeport and / or the nation?

B. Using information contained in the oral history of Sam Liskov and your knowledge of national and local history, write an essay which proves or disproves the following statement: The more things change, the more they remain the same.


Bridgeport Working: Voices from the 20th Century

1910

Lesson Plans

	Elementary
	

	National

Standard:
	Standard 2: The history of students’ own local community and how communities in North America varied long ago.

K – 4: Therefore, the student is able to: Create a historical narrative about the history of his or her local community from data gathered from local residents, records found in early newspapers, historical documents and photographs, and artifacts and other data found in local museums and historical societies.

	Objective:      
	Students will create a historical narrative that describes reasons for community celebrations. 

	Strategies:
	

	T -
	Surveys students to determine what community celebrations they are aware of or have participated in. Teacher writes responses on board.

	S - 
	Offer reasons / purpose for the various celebrations. (Various ethnic parades celebrate contributions of specific groups, etc.) 

	T -
	Discuss how parades have been part of Bridgeport’s history for many years. Display using an overhead projector a photograph of July 4, 1919 parade in Bridgeport. Distributes a copy of the Photo Analysis Sheet.

	T & S -
	Teacher leads whole class through an analysis of the photograph using the Photo Analysis Sheet. 

	T- 
	Queries students as to the possible reasons for the parade  depicted in the photograph. The next historical photo, Victory Parade, 1918, is introduced and students receive individual copies of the photo along with a new analysis sheet.

	S -
	Working in pairs, students analyze the second photograph and complete their written analysis.

	T-
	Brings whole class together to share their observations of the photograph.

	T & S - 
	Complete a Venn Diagram using both analysis sheets. Discussion is focused on the reasons why parades may be organized.

	S -
	Based on their observations, students will generate a historical narrative in which they attend one of the parades they have analyzed. Students will write an essay that describes their experience at the parade.


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. What is the community celebrating in this photograph?

5. In what ways are parades still an important part of community life? Explain.

6. What questions have been raised by this photograph?

Name:

Venn Diagram: Community Parades



Bridgeport Working: Voices from the 20th Century

1910

Lesson Plans

	Middle
	

	National

Standard:
	Standard 3: The student engages in historical analysis and interpretation. Therefore the student is able to: Draw comparisons across eras and regions in order to define enduring issues as well as large-scale or long-term developments that transcend regional and temporal boundaries.

	Objective:      
	Students will describe how wartime traditionally affected the roles of men and women and how that has changed over time.

	Strategies:
	

	T -
	Queries students about traditional roles of men and women in early 20th century America. Teacher asks students how these roles might have changed when whole segments of the population are committed to a foreign war. Teacher leads discussion about how wars affect roles today.

	S -
	Offer responses based on prior knowledge of events.

	T -
	Briefly give background as Bridgeport being known as the arsenal of democracy and the contribution Bridgeport industry made to the war effort. Distributes two photographs and two photo analysis sheets to students. (Firemen knitting and women working at Remington making cartridges from the Bridgeport Working: Voices from the 20th Century website.)

	S -
	In groups of 3 or 4, students will analyze photographs using their analysis sheets. 

	T - 
	Calls the whole group together and quickly surveys students observations and reactions to the photograph.

	T&S - 
	Discuss how contemporary roles of men and women are impacted by war today. (Men and women in military and industry, etc.)


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. In what ways are the people in this photograph performing non-traditional work? 

5. Why is this work necessary for the war effort?

6. What questions have been raised by this photograph?

Bridgeport Working: Voices from the 20th Century

1910

Lesson Plans

	Secondary
	

	National

Standard:
	Standard 2: The student thinks chronologically. Therefore, the student is able to: Draw upon visual, literary, and musical sources including: (a) photographs, paintings, cartoons, and architectural drawings; (b) novels, poetry, and plays; and (c) folk, popular and classical music, to clarify, illustrate, or elaborate upon information presented in the historical narrative.

	Objective:      
	Students will analyze two historical photographs and construct a dialogue between veterans of the Civil War and WWI recruits. (Photograph available on the Bridgeport Working: Voices from the 20th Century website.)

	Strategies:
	

	T -
	Distributes both photographs and analysis sheets to pairs of students.

	S -
	Analyze photographs using sheet and prepare comments for whole class.

	T&S -
	Teacher calls whole group together and surveys pairs for their observations. Leads students in a discussion about how the feelings of a veteran may differ from the feelings of a new recruit. Guiding questions may include: 1) How does the veteran feel having experienced the brutality of war? 2) How  participating in a war may have shaped the veterans’ feelings about the necessity of war? 3) How might the veterans now respond to war propaganda? 4) What leads a person to volunteer for war? 5) Might the new recruits feel the Civil War veterans’ experiences are relevant to their situation?

	S -
	Construct a dialogue between the Civil War veterans and the WWI recruits that address one or more of the guiding questions.


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. Identify the time period of this photograph.

5. How is this photograph related to your other photograph? 

6. What questions have been raised by this photograph?

Bridgeport Working: Voices from the 20th Century

1920

Lesson Plans

	Elementary
	

	National

Standard:
	Standard 2: The history of students’ own local community and how communities in North America varied long ago.

K – 4: Therefore, the student is able to: Describe local community life long ago, including jobs, schooling, transportation, communication, religious observances and recreation. 

	Objective:      
	Students will interpret an historical photograph of the Circus Winter Quarters on Norman and Cottage Streets, circa 1920. (Photograph available from the Bridgeport Working: Voices from the 20th Century website.)

	Strategies:
	

	T -
	Surveys students to determine what community celebrations they are aware of or have participated in. Teacher writes responses on board. (Responses should include examples of the Barnum Festival)

	T&S-
	Discuss the influence of P.T. Barnum on Bridgeport and work available to people in the community.

	T -
	Distributes a Photo Analysis Sheet and project a photograph of the Winter Quarters for students to view.

	T&S -
	As a whole group, the teacher leads the students through an analysis of the photograph. Students write pertinent information on their analysis sheets.

	T -
	Assigns the extension activity which is to write a story from the perspective of: 1. a youngster living in Bridgeport who was waiting for the circus to come back for the winter 2. an animal trainer who has traveled with the circus and will now stay in Bridgeport and work with the animals during the winter or 3. a person who lives in the neighborhood where the winter quarters are located.



	S -
	Work individually to complete their stories and then share with their classmates.

	T -
	Queries students to determine how the circus influenced residents of Bridgeport.


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. In what ways are the people in this photograph performing non-traditional work? 

Name:

After analyzing the photograph of the Circus Winter Quarters write a story from the perspective of one of the following:

A. A youngster living in Bridgeport who was waiting for the circus to come back to the city for the winter.

B. An animal trainer who had traveled with the circus and who would be staying in Bridgeport for the winter to work with the animals.

C. A person who lives in the neighborhood where the winter quarters were located.

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________
Bridgeport Working: Voices from the 20th Century

1920

Lesson Plans

	Middle
	

	National

Standard:
	Standard 1: How Progressives and others addressed problems of industrial capitalism, urbanization, and political corruption. Therefore the student will describe how the 16th, 17th, 18th and 19th amendments reflected the ideals and goals of Progressivism and the continuing attempt to adapt the founding ideals to a modernized society.  

	Objective:      
	Students will analyze a copy of the joint resolution by Congress, proposing an amendment to the Constitution extending the right of suffrage to women (Sixty-sixth Congress 5/19/1919) and a photograph of women voting in Bridgeport in 1921 to determine how the Progressives’ ideals were realized.  (Photograph available on the Bridgeport Working: Voices from the 20th Century website.)

	Strategies:
	

	T&S -
	Review understanding of Progressivism and teacher leads students to discussion about women’s suffrage.

	T&S - 
	Discuss suffrage in the United States in the early 20th century and review efforts by reformers to expand voting rights to women.

	T -
	Pairs students and distributes a copy of the Joint Resolution by Congress that proposed the 19th amendment and a copy of the photograph of women voting in Bridgeport.

	S -
	In pairs, students complete a written document analysis sheet and a photograph analysis sheet. Students will analyze both artifacts and determine how they are related and what impact the Progressives had on American society.

	T -
	Circulates and assists students as needed. Calls students together and surveys pairs for their response. Closes lesson by referring students back to the lesson’s objective and conducts a verbal survey of their understanding.


Name(s):
Written Document Analysis Sheet 

(from National Archives & Records Administration)

1. TYPE OF DOCUMENT (Check one):

___Newspaper

___Map

___Advertisement

___Letter

___Telegram

___Census Record

___Memorandum
___Report

___Other

2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):

___Interesting letterhead

___Notations

___Handwritten


___”RECEIVED” Stamp

___Typed



___Other

___Seals

3. DATE(S) OF DOCUMENT:

____________________________________________________
4. AUTHOR OR CREATOR OF DOCUMENT:

____________________________________________________

POSITION (TITLE):

____________________________________________________

5. FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?

____________________________________________________

6. DOCUMENT INFORMATION:

What three things the author said that you think are important:

______________________________________________________________________________________________________________________________

Why do you think this document was written?

_______________________________________________________________
What evidence in the document helps you know why it was written? Quote from the document.

______________________________________________________________________________________________________________________________

List two things the document tells you about life in the United States at the time it was written.

______________________________________________________________________________________________________________________________

Write a question to the author that is left unanswered by the document.

______________________________________________________________________________________________________________________________
Name(s):

Photograph Analysis Sheet 

(from National Archives & Records Administration)

1. Study the photograph and form an overall impression. Then examine individual items within the photograph.

2. Divide photograph into four quadrants and examine each section to see what new details emerge.

3. Use the chart below to list people, objects and activities in the photograph.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. Based on what you have observed above, list three things you might infer from this photograph. 

5. What questions does this photograph raise in your mind?

6. Where could you find answers to them? 

Bridgeport Working: Voices from the 20th Century

1920

Lesson Plans

	Secondary
	

	National

Standard:
	Era 7- Standard 3: How the United States changed from the end of World War I to the eve of the Great Depression. The student understands social tensions and their consequences in the postwar era. Therefore the student is able to analyze how the emergence of the ‘New Woman” challenged Victorian values.

	Objective:      
	Students will interpret an oral history of Elizabeth Josephson to trace how traditional roles of women changed during the 1920s. (Oral history is available on the Bridgeport Working: Voices from the 20th Century website.)

	Strategies:
	

	T&S -
	Teacher surveys students to determine their understanding of the role of women in the early 20th century. Teacher records student responses on chart paper. Next, teacher refers students to a timeline and asks students to determine what efforts were being made to support women’s rights.

	T -
	Teacher briefly lectures on opportunities opened to women during the 1920’s and introduces the Elizabeth Josephson’s oral history transcript.

	S -
	Students will work independently to read and interpret Josephson’s oral history. Students will then complete a writing prompt that asks students to link Josephson’s experience to national trends during the same time period.

	T&S -
	Teacher will randomly select a few students to share their written responses. The teacher will close the lesson by asking students to reflect on their previous knowledge and their interpretation of Josephson’s oral history to summarize the changing role of women in the 1920s.


Name:

After reading Elizabeth Josephson’s oral history summarize the parallels between her experiences and the national trends experienced by women in the 1920s.

	


Bridgeport Working: Voices from the 20th Century

1930

Lesson Plans

	Elementary
	

	National

Standard:
	Standard 2: The history of students’ own local community and how communities in North America varied long ago.

K – 4: Therefore, the student is able to: examine local architecture and landscape to compare changes in function and appearance over time.

	Objective:      
	Students will draw upon visual data in photographs to determine time and place.

	Strategies:
	

	T -
	Survey class to determine their understanding of the work of historians. Based on student responses, teacher will focus discussion on how historians interpret artifacts to create meaning.

	T- 
	Shares the simulation scenario with the class. “You have been rummaging around your great grandparents attic and have come across a trunk full of photographs and letters. One photograph in particular catches your eye. (Teacher then distributes photo of the Hindenberg.) You are determined to figure out when and where this photograph was taken.  You know that your great grandparents never traveled far from Bridgeport. Just as a historian, you examine the photograph to determine its time and place.”

	T -
	Project photo on wall and leads students through their photo analysis sheet.

	S -
	Share their observations while teacher records their comments. (tall buildings, what’s on the rooftops, vehicle in the photo, what are the markings on the photo, etc.)

	T- 
	Guides the conversation as needed and assists the students in narrowing their time frame. (Discussion should eventually settle in as Bridgeport in the 1930’s.)

	T&S- 
	Discuss what wonderings they still have about the photograph and where they might go to find the answers. Teacher leads discussion about how student performed the work of historians by analyzing artifacts, creating meaning from them, developing a thesis and documenting what is still unknown.


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and describe what you see using the chart below.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2. What objects in this photograph might help you decide when and where it was taken? Explain. 

3. What are you left wondering about from this photograph? 

Bridgeport Working: Voices from the 20th Century

1930

Lesson Plans

	Middle
	

	National

Standard:
	Standard 2: how the New Deal addressed the Great Depression, transformed American federalism, and initiated the welfare state. Therefore the student is able to: Explain how New Deal legislation and policies affected American workers and the labor movement.

	Objective:      
	Students will explain how Roosevelt’s Relief, Recovery and Reform programs represented a changed role for the government of the United States.

Students will interpret an oral history to determine how Roosevelt’s programs affected people during the Great Depression.

	Strategies:
	

	T -
	Introduces lesson by surveying students as to the role of government in the United States prior to the Great Depression.

	S -
	Responses will vary but students will explain the lack of a formal role for civilian relief.

	T&S -
	Discuss how President Roosevelt developed Relief, Recovery and Reform programs to address the Depression. Teacher will use this as a segue to the CCC and how the Depression affected people of Bridgeport.

	T-
	Distribute copies of excerpts from Don Ouellettes’ Oral History from the Bridgeport Working: Voices from the 20th Century website along with a written document analysis sheet.

	S -
	Work in small groups to complete the written document analysis sheet and then report out to the whole group.

	T -
	Summarizes students’ responses by asking student to answer using specific quotes from the text. (oral history)

	T - 
	Quickly surveys class to describe how the role of government changed during the Great Depression and what affects the government programs had on peoples’ lives.


Don Ouellette’s Oral History

Mr. Ouellette was born on February 7, 1920 in Maine.  Mr. Ouellette came to Bridgeport in September of 1939 to get work. In this excerpt of his history, Mr. Ouellette describe his life during the Great Depression.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Interview with Don Ouellette, by John Soltis (I), January 19, 1998.

I:
… What did your parents do? What was their occupation?

DO:
They were farmers, most of them. But then my father in Eagle Lake 

where we stayed, he was the deputy sheriff for over nineteen years. There wasn’t much work around. I remember working on the road to pay for our taxes. Times were very bad. There was a mill that had been bought and they shut it down and that’s why these people up in Maine in our section didn’t want nothing to do with the Republicans. They claim they are the ones responsible for taking that mill out of the area. There was no work for us. I remember going to the soup kitchen and getting whatever we could. We had to get all (unclear) when we could have. Rabbits and deer meat and everything. We salted it and my mother canned it, but we had to do something to keep going. It was a difficult time.

I:
Okay, this was during the Depression? During the thirties?

DO:
During the Depression. Thirty up to thirty-six.

I:
What brought you to Bridgeport?

DO:
My father and I were cutting lumber. He went up a tree to bring the 

other tree down and he fell. He was doing my job. This one time he did 

it. About half way up, thirty feet down, he came down and bounced off both of his ankles. I had to put him on a horse and take him back to camp which was over a mile, soak his feet in buckets of water. They were both swollen up. Cut his boots off and put him on top of a horse. I can remember that so much because of the crying and screaming he did. There was no road. Just up and down type of thing. Fourteen miles to the nearest road where I called the hospital to come over and pick him up. Then I went back up with the horse and stayed up there another two months cutting lumbar. I was a young lumberjack.

I:
How old were you then?

DO:
I had to be about seventeen because I was nineteen I believe when I 

went to C.C. Camps when there was no work around and I went to Bangor, Maine --. 

I:
How did you -- ? Let’s back up just a second? How did you go from 

being the young lumberman to the C.C.C?

DO:
Well, when the lumberjack was over there was not more lumberjack’s 

job, particularly for a young man. All they knew was what work I had 

done before so it was impossible to really get a job. My father couldn’t work all these years. I was left supporting my father and mother and the four girls so the only thing I heard of was going to the C.C. Camps and I was getting thirty dollars a month.

I:
That’s Civilian Conservation Corps?

DO:
Civilian Conservation Corps. They started in 1933 and ended nine and 

one-half years later, “42. We were supposed to keep five dollars and 

all my money went directly home. That was a help to my family to make it and live fairly normally until the time built when my father was able to get a job. I was in the C.C. Camp from ’38 to ’39, I think September 1939 I hitchhiked from Princeton, Maine which is just south of Saint Stephen in Canada and I arrived in Bridgeport at 7:30. I did have two dollars and fifty cents when I got off the bus here in Bridgeport. I got a taxi. All I had to do is cross the bridge but he took me around the town.

I:
What made you decide to come to Bridgeport?

DO:
My brother was working at the Bridgeport Brass and he thought that, 

was sure that I would be able to get a job. It wasn’t as easy as all that. Even though I was very small – but I was just muscle-bound because all I ever did was work. A full days work and my muscles never were gone lax. They wouldn’t hire me right away. I went to work as a carpenter in Easton for Mr. Davis who was in charge of the mosque [masonic temple, then roller rink] on --.

I:
Oh, the roller-skating.

DO:
And he also was with the Shriners. Then I worked at Saint Vincent’s 

Hospital as an orderly. That’s the day I liked my work and a job opened up at A.M. Cantor Stock Exchange to work the board and also be driver for Mr. Robinson. Mr. Robinson had been the treasurer on the Republican side for the City of Bridgeport in 1935. Matter of fact I had to swear that I was a Republican to get the job. And then I had to get a license to drive the car and so forth. And that’s how I started in…

In the following excerpt, Mr. Ouellette explains how he continues to share his memories with various community groups.

I:
So you’ve stayed very active. I guess, just before we close, if there’s anything --, As I said, this tape is going to be our archives for a very long time. Anything you would like to--?

DO:
I go out speaking to different groups, different libraries. I spoke to Stratford and Trumbull and the males’ senior group. I feel that three and one-half million boys between the 1933 and 1942 ear are going unnoticed for the simple reason we worked for a dollar a day. Thirty dollars a month and when you look up the records from 1939 and 1942 when the C.C. stopped and what it had done in those nine and one-quarter years, the billions of trees are still there. A lot of our trees, -- with Reagan I believe – from the C.C.C.’s – with the tree they use in Washington. We were so much responsible for the reverse of the worse recession we had in that period because President Roosevelt who came in and fourteen days later he said, “This is what we’re going to do to help our youth of today.” And that’s what saved the country. Three and one-half million dollars a day went but that three and one-half million dollars a day went to the mothers and the fathers and the children. Went to the stores and went all the way around [unclear}. We worked our way up. And to think – I have a list here I could show you that billions and billions of trees, roads, dams, recreation centers --. Matter of fact, Merritt Parkway, right here started our project along with W.P.A. in those days….

Name(s):

Written Document Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Type of Document: (check one)

____ Newspaper
____ Map

____Advertisement

____Letter

____Telegram

____Report

____Patent

____Press Release
____ Memorandum

____ Census Report
____ Congressional Record

____ Other

2. Unique physical qualities of the document. (check one or more)

____Interesting letterhead

____ Notations

____Handwritten 



____ “Received” Stamp

____Typed 



____ Other

____Seal

3. Dates of document:

4. Subject of document:

5. Position or title of subject.

6. For what audiences was the document written?

7. Document information (There are many possible ways to answer.)

A. List three things the subject said that you think is important.

B. Why do you think this document was created?

C. What evidence in the document helps you know why it was created? Quote from the document.

D. List 2 things the document tells you about life in the United States.

E. Write a question to the author that is left unanswered by the document.

Bridgeport Working: Voices from the 20th Century

1930

Lesson Plans

	Secondary
	

	National

Standard:
	Standard 3: How the United States changed from the end of World War I to the eve of the Great Depression. Therefore, the student is able to: examine the rise of religious fundamentalism and the clash between traditional moral values and changing ideas as exemplified in the controversy over Prohibition and the Scopes trial.

	Objective:      
	Students will explain the circumstances that led to Prohibition and the public response to it.

	Strategies:
	

	T -
	Lead a review of the reasons for Prohibition with a verbal question and answer session. (Begin a group cause and effect chart.)

	T - 
	Queries students as to the public response to Prohibition. 

	S - 
	Responses will vary but include citizens who abide the law, citizens who break the law, citizens who organize law breaking activities, citizens who are seduced by law breaking etc. (Add to the cause and effect chart)

	T -
	Queries students as to how the government responded to the law breaking public.

	S -
	Responses will vary but students will acknowledge crime fighting task forces for organized crime, local resources used to investigate and prosecute law breakers, etc. (add to the cause and effect chart)

	S -
	In whole group, students will examine a Bridgeport photograph depicting a truck of shopkeepers with beer in hand and a sign that states, “Beer for Prosperity.” (Photograph available from the Bridgeport Working: Voices from the 20th Century website.)

	T&S -
	Discuss the photograph to determine the economic impact of Prohibition on shopkeepers and their desire for repeal. (add to the cause and effect chart)

	T -
	Directs student to write a response to the following prompt: How did public pressure influence the repeal of Prohibition?


Name:

Causes and Effects of Prohibition

	Prohibition

	Cause
	Effect
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1940

Lesson Plans

	Elementary
	

	National

Standard:
	Standard 2: The history of students’ own local community and how communities in North America varied long ago.

K – 4: Therefore, the student is able to: Create a historical narrative about the history of his or her local community from data gathered from local residents, records found in early newspapers, historical documents and photographs, and artifacts and other data found in local museums and historical societies.

	Objective:      
	Students will create a historical narrative based on an interpretation of a WWII era photograph. 

	Strategies:
	

	T -
	Introduces the role of women as factory workers during World War II. Displays photograph of Rosie the Riveter. Questions students as to how this role was a change from the traditional roles of women.

	S -
	Responses will vary but students should acknowledge that most women did not work outside of the home prior to World War II.

	T -
	Introduces activity, and distributes copies of a traditionally dressed women of the 1940’s and a photograph of Marge Schneider in her factory clothes. (Photograph is available at the Bridgeport Working: Voices from the 20th Century website.)

	S -
	Individually, draw contrasts between the two photographs using a two-column analysis guide.

	T -
	Calls together whole class to survey for responses. Teacher then directs students to next activity.

	S -
	Work individually by responding to the following writing prompt: Imagine that you are worker explaining to a new employee how to dress for safety in the factory. What would you tell this new worker?

	T -
	Selects a sample of students to share their written responses with the class. Teacher closes the lesson with a verbal question and answer session.


Name:

Contrasting Photo Analysis

	
	Photo A: Traditionally Dressed Woman of the 1940’s.
	Photo B: Marge Schneider in Factory Clothes

	What articles of clothing are seen in the photograph?


	
	

	What articles of clothing would be safe or dangerous in a factory? (Explain)


	
	


Bridgeport Working: Voices from the 20th Century

1940

Lesson Plans

	Middle
	

	National

Standard:
	Standard 3: The causes and course of World War II, the character of the war at home and abroad, and its reshaping of the U.S. role in world affairs. Therefore, the student is able to: Explain how the United States mobilized its economic and military resources during World War II and analyze the effects of World War II on gender roles and the American family.

	Objective:      
	Students will explain how diverse groups of people contributed to the war effort during World War II.

	Strategies:
	

	T -
	Review with students the impact of World War II on all people in the United States. Introduces four people from Bridgeport who contributed to the war effort. (Frank Bridgeforth, Helen Mott, Marge Schneider and Reverend Ronald Wells)

Distributes their oral histories to the students. (Oral histories are available on the Bridgeport Working: Voices from the 20th Century website.)

	S -
	Students are divided into 4 groups and are assigned one person from Bridgeport. Each group reads an oral history and determines how that person contributed to the war effort.

	T -
	Calls whole group together to summarize their findings. Distributes a four-quadrant chart for students to record important information.

	S –


	One student from each group reports their findings to the class. Students record important information on their charts.

	T -
	Summarizes findings of the four groups.

	S -
	Students will write a response to the following prompt: How did diverse groups of people contribute to the war effort during World War II?


Frank E. Bridgeforth’s Oral History

Mr. Bridgeforth was born in Bridgeport on October 20, 1927. In this excerpt of his history, Mr. Bridgeforth describes how, as a youngster, he contributed to the war effort during WWII.

Historical Collections, Bridgeport Public Library

Oral History Project, “Bridgeport Working: Voices from the 20th Century”

Frank E. Bridgeforth (FB) interviewed by Michael J. Bielawa (I), 

     December 18, 1997

I:
So you first joined the Boy Scouts when you lived with your grandmother in Rhode Island?

FB:
Yes.

I:
How old were you?

FB:
I was about eleven years old.

I:
So it was in what year?

FB:
1939. I was eleven-and-a-half, going on twelve. And then I came back to Bridgeport, and I joined Troop 27, that was at the Messiah Baptist Church, that’s right up there. I stayed in that troop for about five years, until the war broke out. And while the war was on, while we were in the Boy Scouts, we participated in the scrap drive, the aluminum drive, the grease drive, the paper drive, the rubber drive. I was air raid ward and helper. I loved that job. Because we heard the air raid siren go off – I was living on South Avenue. I would don my uniform, put my little band on, and go around. All the storekeepers – they had to turn them lights off. They had to close the doors and turn the lights off – a black-out, you know?

I:
Yes.

FB:
But I was like king then.

I:
[laughs]

FB:
A little kid telling people, “Hey, turn them lights off!” And, you know, they would make it like a little fine for us.

I:
Yes.

FB:
And I’d turn the lights off because they wanted complete blackness. Also, we had this big aluminum drive on the Boston Green. Do you know where G.E. is, up on Bond Street?

I:
On Boston [Avenue]?

FB:
Yes. The big Green?

I:
Yes. The old Mill Green?

FB:
Yes. We had a big aluminum drive, where people donated all aluminum pots and pans. And all us Boy Scouts were running around, collecting all sorts of stuff. I mean, we had a mountain – I’d say about one story high. All pots and pans – all aluminum  -- for the war.

I:
My!

FB:
And then while weren’t doing that, we were making victory gardens, and then we were taking first aid classes, and also we were taking courses on modern airplanes. We were making little model airplanes for soldiers. And this place right on the – where the bank used to be, on the corner of Main and State Street – there was another doorway on State Street. We used to go up on the second floor, and that’s where we used to make little model airplanes.

Helen Mott-Mench’s Oral History

Mrs. Mott-Mench was born in Pennsylvania on May 13, 1917. In this excerpt of her history, Mrs. Mott-Mench describes her and her husband’s work experiences during World War II.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Helen Mott-Mench interviewed by John Soltis, February 2, 1998.

I: 
And then you married there?

HM: 
Yes, to Mench. Fred Mench.

I: 
Your first husband?

HM: 
Yes. He was an international organizer of the union from G.E.

I: 
While he was in Pennsylvania, when you met?

HM: 
No. When he came to Connecticut. He worked in the shop, and then they appointed him the international organizer.

I: 
Oh, okay. Well, we’ll get to that. Maybe if we can back up just a little. Why did the two of you come to Bridgeport? What brought you here?

HM: 
Well, because it was a town that you couldn’t get no work. And we thought we would better ourselves if my husband was going to go to New York. He lost his way and ended up in Bridgeport. [laughs]

I: 
[laughs]

HM: 
I have a lot of memories. He went to G.E. and he got a job there, twenty-nine dollars a week.

I: 
Twenty-nine dollars a week?

HM: 
Yes.

I: 
How old were you then, about?

HM: 
Well, I’m here fifty-eight years, so I’m eighty-one.

I: 
So this was maybe back in the 1930s?

HM: 
1940, I think. Yes, because I worked in G.E. in 1940, when the war –

I: 
Okay. But this was before the war, when you came here?

HM: 
Yes.

I: 
So, he got a job in G.E.?

HM: 
Yes.

I: 
Where abouts did you live? What part of town, when you moved here?

HM: 
When I came to Bridgeport?

I: 
Yes.

HM: 
I lived in Yellow Mill Village.

I: 
Oh, really?

HM: 
Mayor McLevey went to file an application and he asked me if I had the money to pay the rent and I said, “Yes, how much is it?” He said, “Thirty-two dollars a month.” So I said, “Here it is.” []laughs] My husband didn’t even know where I lived. He was working in G.E., and when he came home he had to look on the departments. [laughs]

I:
 [laughs] That’s right. They were all pretty much the same, or they looked the same.

HM: 
Yes.

I: 
So you had Yellow Mill Village. Tell us a little bit about Bridgeport during that period. I mean, what did you folks do for entertainment? Go to the movies? Dance? What was going on?

HM: 
Yes. We went to movies and dances. But, you see, my husband became an organizer, so it passed in the years that he was mostly in Pennsylvania. There was the place that he was mostly? He used to commute back and forth.

I: 
Okay. In that case, let’s get right to the good stuff. So you’re husband is working in G.E., and you’re living in Yellow Mill Village.

HM: 
Yes.

I: 
Where was your first full-time job? Was it at G.E.?

HM: 
Yes. I never worked anywhere else.

I: 
How did you get the job?

HM: 
Well, I stood in line and they pointed us out, and they’d call us in and we had to take an aptitude test and all -- what our schooling was, what we knew about activities and whatnot -- what-have-you. I passed the test, so I was hired.

I: 
What was your position? What were you hired to do?

HM: 
When I first went in, I worked on the Bazooka. That was my first job.

I: 
The Bazooka?

HM: 
The Bazooka.

I: 
The guns?

HM: 
Yes. He called me in the office one day and he asked me if I wanted to be a leader because I was always doing things for the girls and fellows. They’d go to the ladies, and I’d take over their position and make sure that the guns were in progress all the time.

I: 
So the line wouldn’t stop?

HM: 
Yes. So, he asked me if I’d become a leader. I said, “Well, I’ll tell you something. I want you to call everybody that’s working on the line and let them ask me if I want to be a leader. Because I don’t want to have any friction,” because in this job there was a lot of friction near different people. So he called me in and he had all the group around me and he said, “I want to make Helen a leader. Are you in favor.” Oh, everyone said, “Oh, yes, sure. She helps us a lot.” [laughs] So I became a leader.

I: 
So, by leader, would that be like a working foreman?

HM: 
Yes. Like a job leader -- acting foreman, if he wasn’t around.

I: 
Oh, sure. Sure. You mentioned there was some friction in different parts of the shop.

HM: 
Well, jealousy. Women.

I: 
Personalities? That kind of thing?

HM: 
Yes. Things like that. I had no problem being a steward, and I was -- when we first started, there was no union.

I: 
Tell us about that -- how the union started.

HM: 
Well, there was no union in the shop and they had pamphlets to distribute, and then they had union cards. So this one organizer came to the shop and asked me if I would go house-to-house to sign people up, and that’s how we became Local 203.

I: 
And what union was this?

HM: 
It was during the war.

I: 
It was the United Electrical Workers?

HM: 
Yes. The United Electrical Workers. IUECIO. [laughs]

I: 
Yes, affiliated with the CIO. [laughs] So you went door-to-door, signing up members?

HM: 
Yes.

I:
How did things change when the union came in? Or did they change?

HM: 
Beautiful. Because we got a lot of results, and advantages we got, and the grievances were solved, like they were under-paid or they weren’t getting paid for the jobs that they were performing, and all this. Because I know when I went to those union meetings for grievances, I didn’t know whether I was going to win or lose. But there’s a lot of people that I meet now over town. They all know me by Helen Mench. They come up to me -- I don’t know them. They say, “Oh, yes, you do, Helen. You were our steward.” [laughs]

I: 
That’s great.

HM: 
A lot of memories.

Margorie Schneider’s Oral History

Mrs. Schneider was born in 1921 and grew up in Bridgeport. In the following excerpt, Mrs. Schneider describes her experiences during World War II.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Margorie (Marge) Schneider (MS) interviewed by Mary Witkowski (I), November 12, 1997.

MS:
So I learned a lot about the operation, and Nels was an engineer, so he would certainly educate me in that field. Then the safety job, which was what I was hired for, came. Now, the Navy required a woman to work with women in the factory, when they didn’t feel comfortable going to the union. Or that they had something they went to the union with, but the union didn’t do anything about it. So it was an interesting job. Before the war, it wasn’t necessary to have guards on machines

that would save you from losing a finger or an eye injury. They didn’t have any dress code.

I:
Safety goggles and all that?

MS:
Yes. Well, shoes, where they had hard toes. So if they dropped a big piece of steel on their foot, it wouldn’t harm them. Well, it might.

I:
They didn’t have things like that?

MS:
No, there was no reason to. But when you had the contracts from the services of the government, then there were other things that they had to do. And, of course, the Brass Company was strictly Navy. They did -- not any of the Army or Air Force work. It was just the Navy. And GE did something else. So I was on the 8-to-5 shift, I guess you would say.

I: 
How old were you at this point, would you say?

MS:
Twenty. Maybe twenty-one.

I:
That was quite a responsibility.

MS:
Well, but you worked with some good people. I was on the 8-to-5 shift, I’d have to say. I worked days. There were three men that worked the three shifts. But they were all engineers, so that from then I learned -- if I didn’t know anything, I would go back and somebody would be there. We worked out of the personnel

office, and someone would be there when I would say to them, “Can we go out and look at that machine, because there’s something the matter with it, and I don’t know,” and then we would write a report. We’d follow accidents if anything happened to the women. And, of course, people became careless, didn’t use guards on the machine, which the union should pick up, but they didn’t always. And I had no authority to say, “You’ve got to do it this way.” That wasn’t my job. But people would lose fingers, and that would -- or they would be injured in

other ways. And we would follow it, is what I’m saying. There was a hospital – a two-room medical office, and we’d call the hospital for the Brass Company, and I would change my clothes in the nurse’s quarters there. They had at least one nurse on -- sometimes two nurses on.

I:
 Did they, by any chance -- because I’ve been in Jenkins and seen 

Jenkins Valves before. Did they check your blood levels?

MS:
No.

I:
Because you probably did work with the lead at times.

MS:
Yes. I mean, that’s very true.

I:
Yes.

MS:
 But you’d go into this -- I don’t know the proper name -- but they were acid baskets. They were baskets with shells in it, and mostly they did the big -- well, they did a lot of things, but they had twenty-four inch shells -- hollow shells that they would make. But they had to dip them in acid for hardening treatment. You’d go in there and you’d breathe all this stuff in, and nobody -- but that was part of our job. If we could find that there was a real health hazard, then we could

make suggestions. Now, I suppose we -- well, we were considered management, and if we made a suggestion that slowed the work down, the unions wouldn’t agree with us. Because that would mean the man had to work longer on doing this one project, I suppose you’d say.

I:
So the unions actually were against you making the suggestions?

MS:
No, they weren’t against making the suggestions, but if we suggested putting a guard on a machine, it may -- for safety reasons -- it may take them longer to put the work in the machine.

I:
Right.

MS:
 Whereas before, you’d have the guard on. They could do twenty-five an hour, but with the guard on, maybe they could do fifteen. Now, if they were doing piece work, and they got paid for the pieces that they produced for that day, then the worker didn’t like it, and the unions didn’t like it because the worker would go to the unions. So the union would come into the personnel office and say, “We have to have a conference.” But it was an educational -- and, of course, you needed the unions. I mean, certainly management wasn’t always in the right, either. So that it worked both ways. But that’s what made it interesting, I would say. The plant over on Housatonic Avenue is where the officers were. Herman Steinkraus was the President, and Ruth Steinkraus Cohen, the daughter, has been very active in the cultural world in the Bridgeport area, and was instrumental in setting up the

Bridgeport Symphony and so many other things….

MS:
 That’s where some of us can see big changes that have happened.

I:
 Yes, I guess. [laughs]

MS:
 Yes. Which is unfortunate because there are still people that want to walk -- people that live in the area. But they don’t feel any safer than any of the rest of us would today. And that’s too bad. They had a policeman on the corner of Main and Fairfield. They had a policeman on the corner of the banks. And the policeman was there to help you cross the street. I mean, the cars were beginning to come in more. During the war, you couldn’t get an automobile. You had to buy a second-hand one, and that didn’t always work well.

I:
So it was gasoline rationing.

MS:
That’s right. You had gasoline rationing, you had meat rationing, you had coffee rationing. What else? Well, you couldn’t get tires for the car, for example, because they weren’t making any of these things. Until the war was over, which brings you to --

I:
So you were, at the Brass?

MS:
Yes.

I:
And you worked there for how many years?

MS:
Three years.

I:
In the same position?

MS:
Yes, yes. I could walk over to Housatonic Avenue and they didn’t have that many women there. They had the foundry there, run by men. And then they had a big area, which they called the Extrusion Area, and they’d take a billet of brass that was probably twenty-four inches long by -- oh, six inches wide -- I They called it a billet?

MS:
 A billet. And they put this in the machine, and it would snap out probably fifty feet of very thin wire at this point which they would use in one of their operations. That was fascinating to watch, but it was very dangerous, I would have to say.

I:
So, actually, what were you doing physically?

MS:
Physically, I just talked.

I:
Just talked? [laughs]

MS:
I didn’t operate any machines.

I:
No machines?

MS:
No machines. I was there -- if they were really on a dangerous job and had long hair, I would have to apologize and say, “I’m sorry, but for your own sake, you’ve got to put a cap on. It’s easier than losing your whole scalp.” And they would. It was harder on the shoes because nobody wanted to wear the shoes. But if they were on a job, all it took was one person to be injured, and then everybody would wear it. The women had to wear the coveralls that I had on.

I:
Like in the picture?

MS:
Yes. Because if you had loose blouses, that would get caught in the equipment. It was more of a check on the women, really, so that they wouldn’t get hurt. It was knowledgeable for me because if they didn’t understand something, I could find someone who would explain it to them, if they felt uncomfortable doing a job. I mean, I never would interfere or wouldn’t. That was not my role. But I could get somebody -- and the foreman of the department, usually. But anybody coming

into a department, just like anything else -- nobody likes it too much because they think that you’re going to interfere with their authority. And that wasn’t the point. But it took all kinds of people to do all kinds of jobs. And there were a lot of women employed. And that was just the Brass Company. I mean, when you think of Singer’s, they sold sewing machines for how long a period? And then, of course, with the war, they needed the sewing machines to make uniforms. So that

they were busy. And it was interesting because the East Side of Bridgeport had all these factories, but in order for these factories to produce, they had to have the tool and die companies, and they had to have other companies that would supply them with whatever was needed for their job or for their production. And then from the east side of Bridgeport, you had your Main Street, and you had your

downtown, let’s say. And you had the north end of Bridgeport, where St. Vincent’s Hospital was. That stayed pretty residential. In the south end of Bridgeport, you had Warner Brothers and you had Jenkins, but that was about it. But then you go to the West End -- the West Side -- and it’s like the East Side and East End.

I:
Yes.

MS:
There’s a big difference there, and I never could understand where it stopped and where it started. But the West End -- you had Harvey Hubbell’s, you had Westinghouse, you had Bryant Electric, and probably half a dozen more. All doing their own thing. All turned into government work at the end. But when the war was over in 1945 -- I have two daughters and they have  always -- they still continue to ask what was the matter with the women that they got out of the jobs?

Why didn’t they stay? Because there was no women’s revolution.

I:
And you were still living at home. You weren’t married.

MS:
 I was still living at home. I wasn’t married. I say to them -- I say to you – there was no question. I mean, the men went off to war, and that’s what the posters all said -- and that every man that worked in industry in Bridgeport was promised a job when they came back. So that they were the ones that we all felt -- which is not true today. And, of course, the conditions are different with two people working in a family. But we got out so that they could come in. But there was

never any feeling about that. And I think that the women that wanted to stay could stay. There was enough room for everyone. But I just felt that they probably would have eliminated my job anyway because that was requirement. 

I:
--of the war contract?

MS:
-- of the war contract. And I’m sure that the industry felt that they didn’t need an extra salary.

I:
 So you really were Rosie the Riveter, in a way.

MS:
 Yes. I have never seen the movie.

Reverend Ronald Wells’ Oral History

Reverend Wells was born in Cleveland, Ohio on August 16, 1913. In this excerpt of his history, Reverend Wells describes some of the work he did during World War II.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Reverend Ronald Wells (RW) interviewed by John Soltis (I), June 20, 1998.

RW: 
To work in the factories and so these hundred and ten thousand people came to Bridgeport during the Second World War and they were all over the place. The hospitals were full. We organized the council of churches of Bridgeport in those days I was a charter member and one of the interesting things in those days, in each hospital every day they kept a list of religious preference if you came in you could state you were Jewish or Protestant or whatever, Methodist, Baptist. But there was always a list everyday of at least ten people listed as unaffiliated Protestants –everyday a new list. So we decided in the Pastor's Association that we would, each one of us, take a hospital for a week and everyday we would go and call on

these ten to twelve, five or eight unaffiliated people in both St. Vincent's and...

I:
Bridgeport? [Hospital]

RW:
---Bridgeport. So that we had that kind of a ministry for people and that it didn't produce a vast number of people coming to our church, but on the other hand, many people did come to Bridgeport and they were Baptist or Methodist or Presbyterians and they would… So our churches did increase, not vastly, but it was a good increase. The best thing that happened to us was, we had a lot of college age young people who had not gone off to college because the fellows were expecting to be drafted and the girls had gotten good jobs in industry.

I:
No kidding?

RW:
…So that was one kind of an experience. Of course, during the war the Japanese relocation became a very interesting thing. You remember the Japanese were all removed from their homes, --just torn out from their homes and put in what I call "concentration camps." And then it was opened up so they could be relocated and one of my dear friends in the National Home Missions Society got involved in this and he got me to go to Cleveland to organize a committee there that ultimately relocated over 500 Japanese Americans in Cleveland. Well, coming back here [Bridgeport] people heard about that. So I became

involved in the relocation of Japanese Americans here.

I:
Tell us a little more about that.

RW:
Well, it was fascinating because I ended up making 44 talks; people would call me, the Jewish Woman's Clubs saying “we hear you were in Japan,” and I said, “No, never been to Japan.” “Well something about Japan.” “Yeah,” I said, “I've been involved in the relocation of Japanese Americans if you'd like me to talk about that.” “Oh, well anything will do, so come.' (laughing) Well, as far as I was concerned I didn't care whether, they didn't know any more about that and I was glad to have the opportunity to speak. I spoke at Rotary and there was a man named John Ives who owned and operated the Arcade [shopping center and hotel] and the Ives' Staples Company was right there...

I:
Sure, right there on Main Street.

RW:
Yeah, on Main Street. And I ended my talk with the Rotary saying this has consequences I need jobs. And John Ives came up and said, “I'll give ya three right now. Give me three men I want to work in my Arcade Hotel as a night clerk and I need two carpenters to work in my construction work.” 

I:
That's great.

RW:
 And with that John became deeply involved, not only there, but he actually got involved in, --he was a Congregationalist, as I learned later he got active in their National Social Action Committee, about all sorts of things. Well, the most fascinating story about that of the, --Steinkraus was President of executive of Remington Arms or was it Sikor- no, Remington Arms I think.[Bridgeport Brass] Anyway here was a big full page ad saying “you don't, we don't need to tell you what a great job we're doing for the war work and blah, blah, blah, but what we need are people to work for us.” So in those days there was a Jewish fellow who was head, he was the owner of the Bridgeport paper that was sort of the weekend one, sort of the Rag, it wasn't the “Post,” but....

I:
“Herald?”

RW:
Yeah, the “Bridgeport Herald”. I forget his name, but he was a great guy and he got into this with us.

I:
 Ah, Lobe?

RW:
 No, it was before him, anyway we decided we'd go see Herman Steinkraus, because we had people to work. So he went (clears his throat), he went with me and a couple of other guys and we went in to see Steinkraus he said “what can I do for ya?” And they had said that I should be the spokesman so I said, “Mr. Steinkraus it's not what you can do for us, but we hope we have something we can do for you. We read your article and we have people that need employment.” “'Oh great!,” he says, “tell me about it.” So I told him this story about this and he looked as if I'd kicked him in his stomach at first, but then he settled down and he listened and he said, “Well, I'm going to call my personnel man in and he buzzed for Joe Blow, the personnel man…” and the guy came in the door stood there a minute looking at this and Steinkraus said, Barney Stasky says, "Joe, how would ya like to hire some damn Japs?" (laughter) So he says, “you tell the story over again.” Oh and before that, when Steinkraus was sort of wondering whether to call him in or not, I guess my Jewish friends said to

him, “Herman, do you remember what it was like being a German Jew in the first World War here?” “'Oh!” he said, “that's what it's all about?” And the editor said “Yes Herman, that's what it's all about.” Well the result was that they did hire, I don't remember how many, but they began hiring and we began to put people in there.

I:
Okay, now just let me back up for a second so we understand this. These were Japanese Americans I guess primarily from the West Coast...

RW:
Yeah, they were all American citizens...

I:
Who were put into these "concentration camps" essentially and now if you could find them jobs they could relocate

RW:
They could relocate anywhere...

I:
They could relocate out of the camps?

RW:
Yes, yes, out of the camps anywhere, early on there was a two hundred mile line on each coast, that they couldn't relocate near the ocean. Then they opened that up and that's when we could begin to, when I was doing the work from Cleveland this was still closed, but then it was opened and the line was taken away and so we could begin to do it.

I:
And the fear had been because they were of Japanese decent?

RW:
And that they were saboteurs and so on. As a matter of fact one of the things that just burned me up there was a man in San Diego by the name of Gerta who sent a letter to the editor about every three weeks of the most vicious stuff about these terrible Japs they were all yellow they were all dirty saboteurs and so on and they kept publishing this stuff here in Bridgeport. Now why in the world this would come and they would publish it, but they did for weeks and months on end. And I was relocating people --and with these letters. But, then part of the problem too was that we had to find housing for these people and so that became part of my job and what I found was the thing, and I've said this more than once, I discovered that in this city there was a greater amount of human concern and compassion. Because would go to people advertising rent and I'd say, “Look I'm here to…” --and sometimes I'd have a Japanese American with

me, and I'd say “We need a room for this man, he's working at Bullards or Sikorsky or whatever.” And he would say “Well, we have a room if you'd like to look at it.” Once in a while they'd see this person they'd say “Well, ya know, my aunt owns this house and I'd have to check with her…” and you knew it. But I never got the “What the, what are you bringing these people for?” And I really found a great sense in the city of Bridgeport among all of our people a sense of concern, compassion, and so on….

Name:

Oral History of________________

After reading this person’s oral history, summarize how they contributed to the war effort.

Name:

Diverse Contributors to the War Effort

	Frank E. Bridgeforth
	Margorie Schneider

	
	

	Helen Mott-Mench
	Reverend Ronald Wells
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Lesson Plans

	Secondary
	

	National

Standard:
	Era 8 – Standard 3C: Students will understand the effects of World War II at home.

	Objective:      
	Students will analyze visual images to determine the response of the citizens of Bridgeport to government efforts to mobilize the home front during World War II.

	Strategies:
	

	T&S -
	Teachers and students discuss the meaning of the words “mobilization” and “recruitment.”

	T -
	Distributes copies of the “Poster Analysis Sheet” (available online) and displays the poster “Uncle Sam Wants You”.

Online resources available from the American Memory and U.S. National Archives and Records Administration.

	T&S -
	Model an analysis of the poster using the poster analysis sheet.

	S -
	Students read sections of the oral histories that refer to World War II and the 1940’s and respond to the question “What was happening in Bridgeport during World War II?” (Oral histories are available from the Bridgeport Working: Voices from the 20th Century website.)

Students view images of World War II recruiting posters (available online) and choose a poster that corresponds to the local response he has recorded. Students then complete a poster analysis sheet for his chosen poster and write a description of Bridgeport’s response or lack of response to his government’s call.

	T&S -
	Draws students together and asks students to share their work with the class.

	T&S - 
	Teacher then directs students to write an essay using the information contained in the oral histories to assess the significance of Bridgeport’s citizenry to the war effort.


Poster Analysis Sheet

(U.S. National Archives & Records Administration)

Name:

1. What are the main colors used in the poster?

2. What symbols (if any) are used in the poster?

3. If a symbol is used, is it

a. clear (easy to interpret)?

b. memorable?

c. dramatic?

4. Are the messages in the poster primarily visual, verbal, or both?

5. Who do you think is the intended audience for the poster?

6. What does the Government hope the audience will do?

7. What Government purpose(s) is served by the poster?

8. The most effective posters use symbols that are unusual, simple, and direct. Is this an effective poster?
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Lesson Plans

	Elementary
	

	National

Standard:
	Standard 1: Chronological Thinking.  Explain change and continuity over time.

	Objective:      
	Students will analyze historical photographs of Bridgeport to determine how working conditions have changed or remained the same over time.

	Strategies:
	

	T –
	Teacher introduces the lesson by asking students for examples of things that have changed over time. The teacher will then give some examples of historical significance to the class. The teacher will then discuss ways in which historians determine how and why things changed or remained the same over time.

	T&S -
	The teacher reviews with students how to analyze photographs.

	S -
	After being organized into triads, students receive copies of a photo analysis sheet and 1 copy each of photographs of Bridgeport laborers. (Photographs are available on the Bridgeport Working: Voices from the 20th century. For this lesson, a photograph of “Workers with Horses, 1918” and “AVCO Worker, 1951” were used.) Students will complete one  analysis sheet per photograph.

	T&S -
	Upon completing the photograph analysis, students will gather as a large group and share their interpretations. The teacher will note their comments using chart paper.

	S -
	Students will receive a T chart sheet to then document what changed and what remained the same over time. 

	T -
	The teacher will close the lesson by asking student to summarize their observations about what working conditions have changed or remained the same over time. 


Name(s):

Photograph Analysis Sheet 

(Adapted from National Archives & Records Administration)

1. Study the photograph and describe what you see using the chart below.

	People
	Objects
	Activities

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


4. What objects in this photograph might help you decide when and where it was taken? Explain. 

5. What are you left wondering about from this photograph? 

Name:

	Things that remained the same.
	Things that changed.
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Lesson Plans

	Middle
	

	National 

Standard:
	Standard 4: The student conducts historical research. Therefore, the student is able to obtain historical data from a variety of sources, including: library and museum collections, historic sites, historical photos, journals, diaries, eyewitness accounts, newspapers, and the like; documentary films, oral testimony from living witnesses, censuses, tax records, city directories, statistical compilations, and economic indicators.

	Objective:      
	Students will analyze a primary source to characterize segregation in the South in the mid 20th century.

	Strategies:
	

	T –
	Teacher engages students in a verbal review of segregation in the South. Teacher then introduces the learning objective and organizes students into pairs.

	S -
	Students receive a copy of excerpts from Richard Fewell’s oral history. (Oral history is available from the Bridgeport Working: Voices from the 20th Century website.) The excerpts reflect his life in South Carolina. Students will complete a graphic organizer as they read the excerpt. 

	T -
	Once the students have completed the graphic organizer, the teacher will project the same organizer using an overhead projector.

	T&S -
	Will summarize Fewell’s experience with segregation using notes from their graphic organizer. The teacher will record their statements and lead the class through a discussion about segregation.

	S -
	Students will create an historical narrative about segregation in the South prior to World War II.


Name:

Graphic Organizer










Richard Fewell’s Oral History

Mr. Fewell was born in Rockville, South Carolina on February 2, 1937. In this excerpt, Mr. Fewell describes his experiences growing up in segregated South Carolina.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Richard Fewell interviewed by Mary Witkowski, November 26, 1997.

I: Hi, Richard.

RF: Hello, Mary. How are you?

I: Can you give me your full name?

RF: Richard -- no middle name -- Fewell. That’s it. That’s all they gave me.

I: And your date of birth, if you will?

RF: February 2, 1937.

I: Where were you born?

RF: In Rockville, South Carolina.

I: What was growing up in Rockville like? Where were your parents from,

originally?

RF: My parents were also South Carolinians. Perhaps not exactly from [unclear].

Maybe one was from [unclear], I think. My father was from [unclear]. I’m not

sure.

I: South Carolina?

RF: No. He lived there for a while. He was actually born in a place that was -- it’s now known as Ebenezer. It’s part of Rock Hill. It’s a section of Rock Hill. Well, before that, all of that was probably Indian territory.

I: Oh?

RF: It was all part of a reservation.

I: Do you have Indian heritage?

RF: I don’t -- no. Well, perhaps. Who knows? We’re so mixed up in this society. But it was Ebenezer -- it was called Old Point at that time. What I’ve been able to find out, that was listed as his birth place on his military records. Old Point, South Carolina. But there was actually no Old Point. When I asked people about it, that is the section known as Ebenezer. That is actually where he is buried out now – in that section.

I: And your mother was also a South Carolinian?

RF: From Rock Hill.

I: What did your father do?

RF: He was a stone mason. He was a stone cutter. That’s what he did, mostly. He did some brick work, but he was mostly employed as a stone cutter, who would cut the archways for doors and windows and fireplaces and all that kind of stuff.

I: Did your mother work at all?

RF: My mother was a domestic. She took care of the kids and cooked and all that kind of stuff.

I: How many children in your home?

RF: Let’s see. [laughs] There wasn’t that many, but --

I: [laughs]

RF: There were four sisters and one brother, but then you have to consider that there were also half-brothers and half-sisters and all that stuff, that came into [unclear]. I have two half-brothers. One, who now lives in Philadelphia, and another one -- my brother died. I had another brother who lived in New Jersey for thirty-five years and then he moved back down to South Carolina…

RF: But then, at that time, that really worked because everything -- in this town – the church, the school, the businesses, the people -- everybody worked together to make sure that all the kids were taken care of. There was nobody starving.

I: What was the name of the town?

RF: Rock Hill.

I: So, did you go to grade school in Rock Hill?

RF: I went to grade school. I went to the same school from first grade to the twelfth grade.

I: Wow!

RF: It was in the same building.

I: Was it just a small, very tiny school, or did it have --?

RF: No, it was pretty big. Because in a town like that, at that time, you had the black school, which was [unclear] High School, and then you had the white school, which was Rock Hill High School, and it was just those two schools. So everybody went from kindergarten, actually, all the way to the twelfth grade, in the same school.

I: Wow.

RF: So you were there all that time. You didn’t get shifted from an elementary school to a high school or anything like that. You were just there.

I: So, did you think it was a pretty good education?

RF: I thought it was a very good education, considering what you had. I mean, you had not a lot of support system that you have now. We didn’t even have any books or anything like that. We had books that were just thrown out from some other schools, and they’d give them to us and we’d use them. But everybody got a decent education there because they taught you more than what was in the books. They taught you how to survive in life and how to use what was in the books and all that kind of stuff…

I: So, what did you do? Did you work at all during high school?

RF: Well --

I: A lot of people took jobs.

RF: What was my first job? My first job was carrying newspapers, I think. The Evening Herald. That still exists down there. In fact, I’ve gone back -- I know some of the editors down there, and people who run the newspaper now. The last time I went down there and they did an interview with me, I told them that that was my first job working for this newspaper, delivering it in my neighborhood. But also, I used to clean up churches. I used to go into the white churches and clean them up so they would be nice an clean for them on Sundays.

I: [laughs]

RF: [laughs] It was kind of weird.

I: Yes. Interesting. So, then, when you graduated from high school, did you have a clear thought of what you wanted to do?

RF: No.

I: I don’t think anybody does.

RF: Four years -- yes. I remember, I got out of high school June 1st, and June 10th, I was in the Air Force.

I: Wow. …

RF: There was nothing to do. If you wanted to go and work in the fields, or if you wanted to go and clean buildings --

I: Or clean churches. [laughs]

RF: Or clean churches. And those churches really needed some cleaning. [laughs] I don’t understand them. I really didn’t -- I mean, how they looked so beautiful and all that kind of stuff, and how such ugly people would come out of the [unclear].

[laughs]

I: The churches that you cleaned in high school?

RF: Yes. I just don’t understand them.

I: Yes. Did you feel -- in high school, you were cleaning white churches and stuff like that, but did you ever feel any -- was there any antagonism that you ever saw or realized?

RF: I used to wonder what could they possibly be learning in there.

I: In the churches?

RF: In the churches -- I mean, the white people. What could they possibly be telling themselves on Sunday that on Monday they could come back and look at me as nothing.

I: Which you already felt, that they were doing that.

RF: Well, they tried to make you feel that, but then you had your teachers and you had your ministers and everybody told you that you were something, no matter how people thought about you…

I: Did the high school only have black teachers?

RF: All black school. The teachers, the principal -- they were all black. The whole neighborhood -- the stores were all owned by black people, the pool hall, the funeral parlors, the dance halls, the dentist, the doctor -- everybody -- it was almost like a separate country.

I: Can you recall any specific incident from the south at that point, where you really felt like you were judged racially, or anything that happened to your family?

RF: Nothing traumatic.

I: Nothing?

RF: No. We were pretty well insulated from all that stuff.

I: No rocks sent through your windows?

RF: We were pretty well insulated from that stuff. I was born on a black street -- 155- 1/2 West Black Street. Black people lived on Black Street. One block over was White Street.
I: No!

RF: Yes.

I: It was actually called White Street?

RF: White Street and Black Street.

I: So it was a clear delineation.

RF: We never came together in any kind of way, you know?

I: So, why did you feel like when you were cleaning the white people’s churches that

they were bad people?

RF: Because they obviously thought they were too good to mix with us.

I: Because it was sort of a clear --?

RF: Yes. There was always this line. Even when you saw them on the street, you didn’t speak to them. You didn’t even look at them. You just walked around them.

I: That’s interesting. And what did they do? They didn’t look at you, either…

RF: This was the big thing that we used to do in the south. This was the most daring thing that you could do. It was to run up there and drink some of the water out of the one that said ‘white’ and get out of the store before they catch you! [laughs]

I: And did you do that?

RF: Oh, yes!

I: That was like a big thing they taught?

RF: Oh, yes. I mean, we didn’t steal hubcaps or cars or smoke pot or nothing like that.

Drink out of the white water fountain. [laughs]

I: How interesting.

RF: That was a daring thing to do.

I: And did the water taste different?

RF: It’s the same. The same water.

I: I’m just kidding. [laughs]

RF: It’s the same pipe. [laughs]

I: I know. [laughs]

RF: So, just to show you how silly all of that racist stuff was, you know? And people died just the same. They buried them in separate graveyards, even. Even separate graveyards.

I: Oh, yes.

RF: Yes. How silly all that stuff was…

RF: … And I remember how it was in the south, when we couldn’t go to the library. Black people couldn’t go to the library and take out a book. You had to get a white person that liked you to get that book for you.

I: So, did you do that?

RF: Yes.

I: You found a white person to go get books for you?

RF: Yes, they would do it. They were white people that paid for college educations for black people in the south. A lot of people don’t realize it. You think that the Ku Klux Klan and all that -- but there were a lot of people who did things that would have gotten them hung if people had known about it. So there were good people there all the time. You see, we’re always mad at the wrong white people, you know?… [laughs] 

I: [laughs] So you [unclear]. They were just sort of -- I don’t know.

RF: The ones who didn’t have any power -- they had more than you. I grew up in a neighborhood with white people. But they were hillbillies. They worked in the mill, like I did. They were inside these machines, with hoses, to wash the cotton off the --

I: They didn’t get the books at the library for you?

RF: No, no. They were in the same place where I was, almost, but they were just white. And I never considered them white people…
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Lesson Plans

	Secondary
	

	National

Standard:
	Era 7 – Standard 3C: The student understands the effects of World War II at home. Therefore, the student is able to, explore how the United States mobilized its economic and military resources during World War II and evaluate home minorities organized to gain access to wartime jobs and how they confronted discrimination.

	Objective:      
	Students will analyze a primary source to determine the role of the United States military in desegregation.

	Strategies:
	

	T –
	Introduces the lesson by reviewing with students segregation in the United States in the mid 20th century. 

	S -
	Group selves in triads and receive a copy of a T chart and excerpts from Richard Fewell’s oral history.

	T -
	Refer students to the lesson objective and direct groups to read the oral history and use the T chart to analyze assist them in analyzing the history. Teacher reviews the T chart with the students that ask them to characterize Fewell’s life in segregated South Carolina and to contrast it with his experiences in the Air Force.

	S -
	Work in groups to interpret the oral history and complete the T chart.

	T -
	After the groups have completed their work, call the class together and project a T chart for the class to refer to.

	S -
	Offer their responses from their T charts.

	T -
	Guides students to use evidence from the oral history to support their comments.

	T&S -
	Teacher closes the lesson by surveying students to answer the lesson’s objective based on their interpretation of Fewell’s oral history.


Richard Fewell’s Oral History

Mr. Fewell was born in Rockville, South Carolina on February 2, 1937. In this excerpt, Mr. Fewell describes his experiences growing up in segregated South Carolina and his experiences in the Air Force.

Historical Collections, Bridgeport Public Library

Oral History Project: “Bridgeport Working: Voices from the 20th Century”

Richard Fewell interviewed by Mary Witkowski, November 26, 1997.

I: Hi, Richard.

RF: Hello, Mary. How are you?

I: Can you give me your full name?

RF: Richard -- no middle name -- Fewell. That’s it. That’s all they gave me.

I: And your date of birth, if you will?

RF: February 2, 1937.

I: Where were you born?

RF: In Rockville, South Carolina.

I: What was growing up in Rockville like? Where were your parents from,

originally?

RF: My parents were also South Carolinians. Perhaps not exactly from [unclear].

Maybe one was from [unclear], I think. My father was from [unclear]. I’m not

sure.

I: South Carolina?

RF: No. He lived there for a while. He was actually born in a place that was -- it’s now known as Ebenezer. It’s part of Rock Hill. It’s a section of Rock Hill. Well, before that, all of that was probably Indian territory.

I: Oh?

RF: It was all part of a reservation.

I: Do you have Indian heritage?

RF: I don’t -- no. Well, perhaps. Who knows? We’re so mixed up in this society. But it was Ebenezer -- it was called Old Point at that time. What I’ve been able to find out, that was listed as his birth place on his military records. Old Point, South Carolina. But there was actually no Old Point. When I asked people about it, that is the section known as Ebenezer. That is actually where he is buried out now – in that section.

I: And your mother was also a South Carolinian?

RF: From Rock Hill.

I: What did your father do?

RF: He was a stone mason. He was a stone cutter. That’s what he did, mostly. He did some brick work, but he was mostly employed as a stone cutter, who would cut the archways for doors and windows and fireplaces and all that kind of stuff.

I: Did your mother work at all?

RF: My mother was a domestic. She took care of the kids and cooked and all that kind of stuff.

I: How many children in your home?

RF: Let’s see. [laughs] There wasn’t that many, but --

I: [laughs]

RF: There were four sisters and one brother, but then you have to consider that there were also half-brothers and half-sisters and all that stuff, that came into [unclear]. I have two half-brothers. One, who now lives in Philadelphia, and another one -- my brother died. I had another brother who lived in New Jersey for thirty-five years and then he moved back down to South Carolina…

RF: But then, at that time, that really worked because everything -- in this town – the church, the school, the businesses, the people -- everybody worked together to make sure that all the kids were taken care of. There was nobody starving.

I: What was the name of the town?

RF: Rock Hill.

I: So, did you go to grade school in Rock Hill?

RF: I went to grade school. I went to the same school from first grade to the twelfth grade.

I: Wow!

RF: It was in the same building.

I: Was it just a small, very tiny school, or did it have --?

RF: No, it was pretty big. Because in a town like that, at that time, you had the black school, which was [unclear] High School, and then you had the white school, which was Rock Hill High School, and it was just those two schools. So everybody went from kindergarten, actually, all the way to the twelfth grade, in the same school.

I: Wow.

RF: So you were there all that time. You didn’t get shifted from an elementary school to a high school or anything like that. You were just there.

I: So, did you think it was a pretty good education?

RF: I thought it was a very good education, considering what you had. I mean, you had not a lot of support system that you have now. We didn’t even have any books or anything like that. We had books that were just thrown out from some other schools, and they’d give them to us and we’d use them. But everybody got a decent education there because they taught you more than what was in the books. They taught you how to survive in life and how to use what was in the books and all that kind of stuff.

I: So, what did you do? Did you work at all during high school?

RF: Well --

I: A lot of people took jobs.

RF: What was my first job? My first job was carrying newspapers, I think. The Evening Herald. That still exists down there. In fact, I’ve gone back -- I know some of the editors down there, and people who run the newspaper now. The last time I went down there and they did an interview with me, I told them that that was my first job working for this newspaper, delivering it in my neighborhood. But also, I used to clean up churches. I used to go into the white churches and clean them up so they would be nice an clean for them on Sundays.

I: [laughs]

RF: [laughs] It was kind of weird.

I: Yes. Interesting. So, then, when you graduated from high school, did you have a clear thought of what you wanted to do?

RF: No.

I: I don’t think anybody does.

RF: Most of my classmates -- when the teachers would come out and ask them, “What do you want to be when you grow up?” -- they seemed to have an idea. I used to envy them. “I want to be a doctor, I want to be an architect, I want to be a nurse, I want to be a teacher.” I’d always get around them and I’d say, “I don’t know.”

I didn’t really know. I had no idea.

I: What year was that, that you finished high school?
RF: It was grade school, more or less, when they first start asking, “What do you want to do when you grow up?”

I: Right.

RF: But even in high school, I didn’t have an idea.

I: And what year did you actually graduate from high school?

RF: 1955 was the year I graduated from high school. At that time, most of the people who got out of school, who graduated from school -- and most of the people who started school, graduated. I didn’t know anybody who dropped out, unless they had to go to work in the fields or something like that, with their parents, or something like that. Unless there was a reason like that, they went all the way through.

I: Thank goodness.

RF: And a lot of them weren’t able to go on to college, and the way to get to college if you didn’t have nay money was to go in the Service, and that’s what I did. We knew they had the G.I. Bill. So you’d go in the Service, you’d go to college –

I: What kind of service did you do?

RF: I went in the Air Force.

I: Oh!

RF: Mainly because it was viewed by most black people as being the most liberal of the Armed Services, because they had the highest ranking military black people were in the Air Force. So that’s why we thought, “That’s the place to go.” Not the Army, Marines or Navy, or anything like that.

I: So, would this have been during the Korean War?

RF: It was just about over, I believe. It was over, because I got in there after Korea and before Vietnam, you know? I got in there -- nobody was fighting anybody at that particular time.

I: How many years would that be service, that you had to sign up for? Was it four?

RF: Four years -- yes. I remember, I got out of high school June 1st, and June 10th, I was in the Air Force.

I: Wow.

RF: There was nothing to do. If you wanted to go and work in the fields, or if you wanted to go and clean buildings --

I: Or clean churches. [laughs]

RF: Or clean churches. And those churches really needed some cleaning. [laughs] I don’t understand them. I really didn’t -- I mean, how they looked so beautiful and all that kind of stuff, and how such ugly people would come out of the [unclear].

[laughs]

I: The churches that you cleaned in high school?

RF: Yes. I just don’t understand them.

I: Yes. Did you feel -- in high school, you were cleaning white churches and stuff like that, but did you ever feel any -- was there any antagonism that you ever saw or realized?

RF: I used to wonder what could they possibly be learning in there.

I: In the churches?

RF: In the churches -- I mean, the white people. What could they possibly be telling themselves on Sunday that on Monday they could come back and look at me as nothing.

I: Which you already felt, that they were doing that.

RF: Well, they tried to make you feel that, but then you had your teachers and you had your ministers and everybody told you that you were something, no matter how people thought about you.

I: Did the high school only have black teachers?

RF: All black school. The teachers, the principal -- they were all black. The whole neighborhood -- the stores were all owned by black people, the pool hall, the funeral parlors, the dance halls, the dentist, the doctor -- everybody -- it was almost like a separate country.

I: Can you recall any specific incident from the south at that point, where you really felt like you were judged racially, or anything that happened to your family?

RF: Nothing traumatic.

I: Nothing?

RF: No. We were pretty well insulated from all that stuff.

I: No rocks sent through your windows?

RF: We were pretty well insulated from that stuff. I was born on a black street -- 155- 1/2 West Black Street. Black people lived on Black Street. One block over was White Street.
I: No!

RF: Yes.

I: It was actually called White Street?

RF: White Street and Black Street.

I: So it was a clear delineation.

RF: We never came together in any kind of way, you know?

I: So, why did you feel like when you were cleaning the white people’s churches that

they were bad people?

RF: Because they obviously thought they were too good to mix with us.

I: Because it was sort of a clear --?

RF: Yes. There was always this line. Even when you saw them on the street, you didn’t speak to them. You didn’t even look at them. You just walked around them.

I: That’s interesting. And what did they do? They didn’t look at you, either.

RF: No, no. It was crazy. I went into the Service, which was integrated. The Air Force was integrated at that time.

I: Which you must have found that interesting and different.

RF: I ran into a girl who as from Rock Hill -- a white girl. Now, the strange thing about it is we became good friends, and that always fascinated me that once some people got out of the south -- some white people -- I didn’t meet them all – they seemed to be as happy to be away from that crazy stuff as I was.

I: Where were you?

RF: I was in Colorado at the time I met this girl.

I: Oh, nice. Okay.

RF: We used to go out to the clubs together and all that stuff. [laughs] It was strange once -- we were talking in [unclear] Club and they asked her and she said, “Oh, he’s my friend. He’s from work.” And then she turned to me and she said, “What school did you go to?” [laughs]

I: [laughs]
RF: I said, “Nancy, Nancy. You know, as well as I know, that there were only two schools there. And you went to one and I went to the other one, right?” She said, “Oh, okay. I’m sorry.” [laughs]

I: So, it was a breath of fresh air to get out of that?

RF: And I found out that I got along well with white people from the south – better than I got along with black people from the north. Because I was a southerner, and they considered me -- if you’re a southerner, I’m a southerner. So we’ve got to stick together. [laughs] Is that weird, or what?

I: What about white people from the north?

RF: I knew some of them, but I couldn’t really press them. I didn’t know how to read them. I knew white people from the south. We knew how to connect with each other.

I: That’s interesting.

RF: I could read them, they could almost read me. You would never let them know exactly what you’re thinking.

I: So, there was still a regional feeling.

RF: Yes. [laughs] So, all of these things. And you find out that eventually you come to the realization that people are just people, you know? And it’s what you believe -- it doesn’t have to be true. And sometimes they find out themselves that -- well, if he’s all right, maybe what I’m thinking about all of those people is not true,” you know?

I: So, was it like a real dawning when you were in the Air Force?

RF: Yes. But you still carry some of that baggage from the segregated side. I remember the sign before you walked in the door, or drink from a water fountain, or something like that.

I: Yes.

RF: All this was coming out of the same pipe, you know? [laughs] One of the biggest things --

I: No!

RF: This was the big thing that we used to do in the south. This was the most daring thing that you could do. It was to run up there and drink some of the water out of the one that said ‘white’ and get out of the store before they catch you! [laughs]

I: And did you do that?

RF: Oh, yes!

I: That was like a big thing they taught?

RF: Oh, yes. I mean, we didn’t steal hubcaps or cars or smoke pot or nothing like that.

Drink out of the white water fountain. [laughs]

I: How interesting.

RF: That was a daring thing to do.

I: And did the water taste different?

RF: It’s the same. The same water.

I: I’m just kidding. [laughs]

RF: It’s the same pipe. [laughs]

I: I know. [laughs]

RF: So, just to show you how silly all of that racist stuff was, you know? And people died just the same. They buried them in separate graveyards, even. Even separate graveyards.

I: Oh, yes.

RF: Yes. How silly all that stuff was.

I: Is there anything more about the Air Force that you remember?

RF: I learned a lot. I had never been away from home -- before I went in the Air Force. I was in Texas in no time -- I flew there. They asked me if I wanted to go.

I: That was the first place you went?

RF: Yes. The first time I was in an airplane. Another funny thing. There was no signs at the airport. No white entrance or black entrance -- nothing like that. It was weird because I don’t think they assumed that the black people would ever fly anyway, or have enough money to come to an airport anyway. So they just didn’t bother to put up signs.

I: But Texas wasn’t considered the south south.

RF: Well, that was the south, too. They were part of the whole thing. But I mean in South Carolina, when I went to the airport in Columbia.

I: Oh, the same thing there?

RF: I didn’t know how to go into the building because there was no damn sign there to tell me which one I was supposed to go into. So, I’m standing out there until somebody told me, “You can just go right in there.”

I: Wow.

RF: So, that’s kind of psychologically --

I: Ingrained.

RF: It gets ingrained in you.

I: Yes.

RF: And I sort of separated myself, even in the Service. If people wanted to draw me into the group or something, I would always sit over in a corner, and stuff like that. Until they pointed it out to me. “Why do you segregate yourself from us? We’re all in the same thing together.”

I: But in the Service, you didn’t notice that they were giving you different jobs or --?

RF: No. I had one of the highest jobs you could get there.

I: What did you do?

RF: I was a cryptographer. Top-secret cryptic [unclear].

I: Wow!
RF: And at that time, I guess that was new. Because everywhere I went they’d say, “You’re the first colored guy we’ve ever seen in this [unclear].” I’d say, “Oh?” [laughs] I didn’t know that.

I: How interesting. So you used to do all the coding and [unclear]?

RF: All that stuff. All the little secrets, and all that crap.

I: Can you tell us any secrets now?

RF: No. [laughs] The only secret you’ll find out is there really are no secrets.

I: Yes?

RF: When I was in China, the people on the other side knew everything we knew.

I: Oh, so you did travel out of the United States?

RF: I was in Taiwan for three years.

I: Oh.

RF: It was really, really, really interesting. I was into another culture then, when I was in the [unclear] over there. Taiwanese and Chinese and Filipino and all that other stuff. So I got to see how different people behaved with each other, and all that kind of stuff. I liked to study people, and I found out that we all have similar instincts. You know, what makes you cry here in America, would make you cry in China. How you relate to somebody -- if you treat them bad, they feel bad, you know? If you treat them good, they feel good. [laughs] People on this planet, and why we persist upon separating ourselves up into little categories that don’t make very much sense -- of course, nobody is getting off the plane, anyway.

I: You can try -- it’s all yours.

RF: Somebody might as well learn how to get along with folks, you know? But I really enjoyed the Service.

I: That’s good.

RF: That was one of the most interesting parts of my whole life, was being in the Service. In fact, a lot of the stuff that I write relates to some of those kinds of relationships that I was involved in -- people I’d met in different places around [unclear]. …

RF: … And I remember how it was in the south, when we couldn’t go to the library. Black people couldn’t go to the library and take out a book. You had to get a white person that liked you to get that book for you.

I: So, did you do that?

RF: Yes.

I: You found a white person to go get books for you?

RF: Yes, they would do it. They were white people that paid for college educations for black people in the south. A lot of people don’t realize it. You think that the Ku Klux Klan and all that -- but there were a lot of people who did things that would have gotten them hung if people had known about it. So there were good people there all the time. You see, we’re always mad at the wrong white people, you know? [laughs] 

I: [laughs] So you [unclear]. They were just sort of -- I don’t know.

RF: The ones who didn’t have any power -- they had more than you. I grew up in a neighborhood with white people. But they were hillbillies. They worked in the mill, like I did. They were inside these machines, with hoses, to wash the cotton off the --

I: They didn’t get the books at the library for you?

RF: No, no. They were in the same place where I was, almost, but they were just white. And I never considered them white people.
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